Accountability Indicators

The ideal comprehensive accountability system examines results for each element in terms of its effectiveness in improving student achievement. Districts and schools that are constantly improving foster unity of purpose among all stakeholders and find ways to help all students reach high standards of achievement. Every aspect of a district’s accountability system should be evaluated in terms of its effectiveness to improve student achievement. It is the combined impact of the processes, or elements of a system of accountability, that has the potential to influence meaningful change in schools and district offices.
Performance or accountability indicators are associated with each element. These indicators are concise statements about the type of data to be collected in the decision-making process. Typically, the type of data identifies:

· the measurement statistic (number, average, or percent);

· target group assessed (staff, students, or parents); and

· data collection instrument/method (test name, checklist, questionnaire, and interview).

The data typically reflect year-end status or progress during a year or across more than one year, and match the accountability questions and goal statements. Some indicators may narrow the group when analyzing progress over time, such as targeting students continuously enrolled in the district during an eight-month period. Some examples of year-end and progress indicators are:
· the percentage of teachers at each school with full credentials;

· the percentage of staff proficiently implementing core instructional strategies;

· the increase in staff proficiently implementing core instructional strategies;

· the percentage of students reaching proficiency on key content standards; or

· the increase in the percentage of students reaching proficiency.

Developing accountability questions can drive cycles of inquiry about accountability in the school and district. The next section lists a sample of overarching questions that might begin the process of creating goals and indicators for each element in the accountability system.

Overarching Accountability Questions

· Standards: How well do teachers, students, parents/guardians, and the community understand what students are expected to know and be able to do (content standards), and at what level of proficiency (performance standards)?

· Instruction: What instructional strategies form core practice in the school or district, and how are they aligned to school or district interventions? Are they research-based, differentiated and challenging to meet all students’ needs? Are they implemented well by all teachers?

· Assessment: Does the assessment system (instruments, processes, and data management) provide accurate, timely, and useful information about student progress toward attaining standards?

· Leadership: How is leadership distributed so that all stakeholders are committed to school and district improvement, and responsible for results?

· Professional Development: How does professional development contribute to individual and collaborative efforts to improve learning for all students? 

· Reporting and Using Results: How does the use of results support the school and district as a learning organization?

· Impact on Students: Are all students making expected progress toward performance standards? In particular, are traditional underachievers accelerating progress and high achievers continuing to advance? Why or why not?
Sample Accountability Indicators

A few sample indicators are presented below for each of the six system elements. A wide range of sample indicators for school and district processes and student outcomes can be found in Accountability in Action
 by Douglas Reeves.

Standards

· The percentage of classrooms with key standards posted in student-friendly language, as recorded during the principal’s walk-throughs on an observation checklist.

· The percentage of a sample of students who adequately explain key standards and performance levels during the principal’s walk-throughs.

· The percentage of teachers who understand key content standards, as measured by staff assessments at the end of professional development sessions on standards, and the principal’s review of lesson plans and classroom observations.

· The percentage of teachers with key reading and writing standards posted in student-friendly language in their classroom.

· The percentage of students at each grade who appropriately respond to questions about the meaning of the key standards.

Instruction

· The district office provides clear guidance, professional development, and ample standards-based materials to schools.

· Increase in the percentage of teachers who implement core instructional practices at a proficient level, based on a teacher self-assessment checklist that’s corroborated by the principal’s observations.

· Positive ratings on a checklist by a district team that classroom practices in a school are aligned with interventions. 

· Positive ratings by school leadership teams and a sample of parents about district and school actions regarding partnerships.

· Core instructional practices in classrooms and extended day intervention programs clearly reflect “best practices” in the research literature, as judged by observation teams composed of district and county staff.

Assessment

· Ratings by a review panel on the alignment of district assessments to standards and instruction, accommodations and alternatives for equity, and the scoring process.

· Feedback from surveys and interviews of teachers about the meaningfulness of assessments in terms of informing lesson planning or assigning grades.

· The degree to which local assessments meet standards for validity, reliability (teacher consistency in ratings), and accuracy for all students, based on a review by a panel of outside experts.

· The percentages of teachers and students who rate assessments as meaningful and the results as accurate and useful.

· The percentage of teachers who respond that assessment results are timely and provide useful information for lesson planning and school program evaluation.

Leadership

· The percentage of supervised staff giving satisfactory ratings to leaders, based on six characteristics from the California Professional Standards for Educational Leaders:

· facilitating a shared vision of learning; 

· nurturing a culture and instructional program conducive to student learning and staff professional growth;

· ensuring efficient and effective management of the organization and its resources;

· collaborating with families and community members;

· modeling a code of ethics and developing professional leadership capacity; and 

· understanding, responding to, and influencing the larger political, social, economic, legal, and cultural contexts.

· The percentage of staff who rate the district leadership in the positive range on an items contained in the San Diego County Office of Education’s The Self-Study Guide for Standards Implementation.

Professional Development

· The percentage of teachers who give at least satisfactory ratings on important characteristics of professional development in four areas: 

· opportunities for individual and team learning;

· practical application in the classroom;

· thematic connection among a series of sessions; and

· follow-up support services (e.g., coaching in classrooms).

· The percentage of workshop participants who consistently apply professional development concepts and skills at their work sites.

· The percentage of teachers who give at least satisfactory ratings on a checklist derived from the state’s Standards for the Teaching Profession.

· The percentage of teachers who rate each professional development session at least satisfactory in terms of clarity of content and value to teaching.

· At staff meetings one or two weeks after a professional development session, teachers rate satisfaction with follow-up support and their level of implementation.

Reporting and Using Results

· Ratings by school leadership teams (using a scoring guide or checklist) that indicate the level of district guidance, management, and support for reporting and using results at the school level.

· The percentage of schools in the district attributing meaningful schoolwide student improvement to the local accountability process as one important element of the comprehensive system.

· The percentage of teachers who rate at least satisfactory the data reports and process of using results in their school.

· District accountability reports that indicate ratings by all schools’ leadership teams’ ratings of the district process of reporting results and the school process of using these results to make informed decisions about students and the instructional program.

( WestEd, 2002
� Douglas Reeves, Appendices C and D in Accountability in Action (Denver, CO: Advanced Learning Centers, 2000, � HYPERLINK "http://www.makingstandardswork.com/" ��Center for Performance Assessment�).





Accountability Indicators

4

